any recent studies focus on the public's perception of librarians. Academic librarians show increasing concern over how they are perceived by their faculty colleagues. Several constant factors affect the relationship between librarians and teaching faculty. They include the number of academic librarians, the strength or weakness of the collection, and the size of the institution, the faculty, the student body, and the library facility. Currently, diminishing financial resources strain this relationship even further. As early as 1%8, florence Holbrook cited Robert Leigh's observation that much of the librarian's unfavorable image can be ascribed to the fact that the nonprofessional library worker is more visible, and subsequently, patrons cannot deter-. mine who is a librarian and who is not.
In recent years academic librarians have shown increasing concern over how their teaching faculty colleagues perceive their role in the university community. Four surveys conducted on university and college campuses since the 1980s have identified attitudes held by teaching faculty. A survey conducted at Memphis State University (MSU) in the spring and fall of1990 repeated earlier survey questions and added original questions evaluating the MS U Libraries' adequacy, librarians' service, and the library collection. The Memphis State survey supplements previous findings highlighting similarities and differences in teaching faculty's perceptions and suggesting strategies to promote better understanding of academic librarians' roles.
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Faculty cannot easily distinguish between librarians and support staff. Robert Blackburn noted that teaching faculty and librarians clash because of the roles they play, competing ends, and characterdifferences. 2 In 1969 Maurice Marchant traced conflict between teaching faculty and librarians to anything that diminished faculty's control over students. 3 In 1981 Mary Biggs cited several sources of conflict between teaching faculty and
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librarians. According to Biggs, teaching faculty and academic librarians have conflicting views over how the library should be managed. They differ in opinion about who should control book selection. Because few librarians hold doctoral degrees, teaching faculty see this difference in minimal intellectual achievement reflected in librarians' lower publication rates, which makes librarians in their opinion less qualified to control book selection. Also, teaching faculty unfairly judge librarians when they fail to purchase necessary book materials with scant funds. 4 Faculty cannot easily distinguish between librarians and support staff.
Rebecca Kellogg observes that administrators do not think about librarians; they think about libraries. 5 John Lanning characterizes teaching faculty-librarian relations as distant, ineffective, and driven by frustration. 6 According to Lanning, faculty consider librarians only in a service role and dwell on the frustration of not having journals and monographs they wish for their research and teaching projects. Consequently, a frustrated faculty member does not solicit librarians' experience and expertise; a close working relationship between teaching faculty and librarians may be impossible to achieve.
Lanning suggested several ways to improve the teaching faculty-academic librarian relationship: 1) an increase of dialogue between faculty and librarians, 2) an increased knowledge by librarians of skills required by departmental accrediting agencies, 3) serving on curriculum committees, 4) working in tandem with university departments seeking new approaches to common problems of limited resources and heavy workloads, and 5) librarians and teaching faculty teaching courses in information literacy. 7 Anne Commerton extolls library instruction as a means of building a partnership with teaching faculty and sugJanuary 1994 gested that librarians attend faculty meetings and informal functions and be a part of the academic procession at graduation. 8 Teaching faculty may have low expectations of librarians because many librarians are not educated in the faculty's particular disciplines and teaching faculty may not expect librarians to be very knowledgeable in these disciplines. Assistant professors refer students to a librarian significantly less frequently than professors, group 1, and associate professors, group 2 (Scheffe test B, D). This phenomenon possibly might be attributed to assistant professors' lack of confidence in librarians' abilities due to a shorter time at the institution and in the profession, and less long-term, personal contact with librarians than their faculty colleagues in the upper ranks. Researchoriented respondents refer students to a librarian significantly less often than teaching-research-oriented respondents (see table 3 ). Research-oriented respondents also find librarians to be significantly less involved in the education of their students than either teachingoriented or teaching-research-oriented respondents, groups 1 and 2 and groups 2 and 3. Research-oriented faculty probably believe that they are more capable than librarians of educating their students and they rely less on librarians for assistance in their teaching activities than do their teaching-oriented colleagues. As for frequent-infrequent users, frequent users referred students to a librarian significantly more often than infrequent users. It may be that frequent users have more confidence in librarians' abilities than do infrequent users, who may be more apathetic about library service and librarians (see tables 4, Sa, and Sb). In a series of original questions, respondents were asked to rate the adequacy of Memphis State libraries and service offered by Memphis State librarians as compared with service at academic libraries they had used in the past. Only 5 percent believe that the library always fulfills their needs. Sixtysix percent answered that the library service meets their needs most of the time, 26 percent indicate sometimes, and only 3 percent answered that service rarely meets their requirements. Concerning librarians' service, a little over half of the respondents rate it as excellent or above average (19 percent and 36 percent respectively). Thirty-six percent rate service as good and only 9 percent think it is poor.
Significant differences emerge between respondents holding different faculty ranks. Professors rate library adequacy significantly higher than either assistant professors or associate professors. The latter two groups rank library service significantly lower than professors (see table 4 ). It could be that lower ranks are working for tenure and promotion and are more productive. Thus, they have higher expectations of librarians' service than do professors, and are more inclined to be disappointed when their needs are not met immediately. Faculty employed longest at Memphis State find librarians' service better Memphis State respondents, when asked to rate librarians' roles on a scale of 1 to 4, highest to lowest priority, give highest priority to university service (57 percent), followed by research (40 percent), public service (19 percent), teaching (16 percent), management (15 percent), and administration (8 percent) . At the University of Illinois, Carbondale, M. Cathy Cook finds that 85 percent of faculty perceive the duties of librarians to be primarily university service, followed by research at 8 percent, teaching at 5 percent, and library organization and management at 2 percent. 21 In contrast to Albion College statistics, teaching-oriented respondents at Memphis State rate teaching as a higher priority for librarians (51 percent) than researchoriented (44 percent) or teaching-researchoriented respondents (44 percent). A significantly higher portion of teaching-research-oriented faculty see public service as a higher priority for librarians than teaching-oriented faculty (see table 3 ). Like the Albion College statistics, however, · frequent library users (53 percent) are more likely to assign teaching a high or higher priority than infrequent library users (38 percent). Infrequent users may have lower expectations of librarians and may not expect them to teach.
When asked whether librarians should conduct research, 71 percent of the respondents believe that librarians should conduct some kind of research. This compares with the Albion College study where 85 percent of the respondents state that librarians should conduct research. Very few faculty respondents (15, or 4 percent), believe that librarians should conduct no research. Only 13 percent believe that librarians should conduct research on practical and scholarly topics. Nineteen percent believe that librarians should focus research on practical topics, and 12 percent, scholarly topics. Only one faculty member believes that librarians should conduct research in other disciplines.
When faculty were asked about the importance of librarians' assistance in faculty research, 70 percent of the respondents replied that librarians were important or very important to their research. Only 14 percent claim that librarians are of little importance or unimportant, while 10 percent are neutral. This compares favorably with Albion College where 64 percent of the respondents find librarians very important or important to the conduct of their research. By rank, 70 percent of the professors responding found librarians important or very important to their research. Seventy-five percent of the associate professors rely on librarians while 63 percent of the assistant professors affirm the importance of librarians to their research. Only 65 percent of the instructors report that librarians provide significant research assistance.
BOOK SELECTION AND THE MEMPHIS STATE COLLECTION
After one-third of the annual book budget at Memphis State has been allocated to the library departments, theremaining two-thirds are distributed to other university units based on an allocation formula. The associate director of libraries informs each college dean of funds allocated after final approval of the budget. Then, requests are submitted to Acquisitions by faculty liaisons for each college or department. In a year of budgetary constraint such as 1991-92, each department was allocated only $3,500.
Most faculty at Memphis State seemed aware that book funds came from the library budget, and many knew that an allocation formula was applied to determine the amount that each department received for book purchases. The January 1994 authors of the Albion College survey article claim that until two years prior to the survey, many faculty were unaware that monies for book purchases came from library accounts and that librarians had control over book selection. Consequently, when asked about book selection, 94 percent of the Albion College faculty when asked stated that teaching faculty should have responsibility for selecting course-related books, and 95 percent wanted to retain teaching faculty control over selection of books related to the respondents' research. Such high percentages, according to the survey authors,_ reflect faculty's recent realization of the fact that librarians control book selection in times of limited expenditure. 22 At Memphis State, 69 percent of the teaching faculty respondents claim primary or share responsibility with librarians for selecting reference books.
At Memphis State, 69 percent of the teaching faculty respondents claim primary or shared responsibility with librarians for selecting reference books. Faculty respondents also believe that librarians should have primary or equal responsibility for the selection of general interest books (95 percent). Of the respondents, 65 percent said that librarians and teaching faculty should have primary and shared responsibility for book selection on interdisciplinary subjects. At Memphis State, fewer teaching faculty respondents (76 percent compared to 94 percent at Albion College) state that they should control book selection on course-related subjects. Only 9 percent want to share this responsibility with librarians. No significant differences emerge based on rank or faculty orientation. Significant differences were reported, however, between frequent and infrequent users, with infrequent users allowing librarians a greater· responsibility for book control than frequent users. This is obviously a service that infrequent users expect automatically (see tables Sa and 5b).
This survey corroborates the findings of Jinnie Davis and Stella Bentley that newer faculty members rate the library collection as less adequate in their areas than their longer-serving faculty colleagues and that faculty having the most years of service are the most satisfied with the collection. 23 At Memphis State, a significantly lower number of faculty respondents serving fewer than five years, between five and ten years, and between ten and fifteen years, found the collection poor. Faculty at MSU for more than fifteen years found it significantly better (see table 6 ).
As hypothesized by Davis and Bentley, faculty members with more years of service at a university may express greater satisfaction with the library's collection because they have participated in building the collection. Their attitude may also reflect a certain complacency toward the status quo. Among teaching faculty, professors with the highest rank rate the library collection significantly higher than their colleagues (see One way to achieve more recognition in the university would be for academic librarians to increase their visibility by publishing more extensively in library and other professional journals. Another way is to become more active in the classroom by teaching courses in many academic disciplines. Librarians must also strive for more university service by participating in university committees with their teaching-faculty colleagues. In so doing they can increase contacts with peers, and thereby better define their academic roles. They must extend public service to the community with presentations and lectures.
In sum, librarians must work toward marketing their skills while promoting the teaching and research mission of the university. Only when they make the invisible visible will academic librarians be regarded as peers by their teaching-faculty colleagues.
